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Purpose of this Report

The purpose of this external evaluation and revieport is to provide a public statement
about the Tertiary Education Organisation’s (TE@ueational performance and
capability in self-assessment. It forms part @& ditcountability process required by
Government to inform investors, the public, studeptospective students, communities,
employers, and other interested parties. It imalgended to be used by the TEO itself for

quality improvement purposes.

Introduction

1. TEO in context

Location:
Type:
First registered:

Number of students:

Number of staff:

Scope of active accreditation:

Sites:
Distinctive characteristics:

Recent significant changes:

50 Victoria Street, Christchurch
Private Training Establishment

2007

Domestic: 201 on campus, 28dce

International: 19 students (twelve on campus; sexen
distance)

27 staff

Diploma in Teaching (Early Childhood Education)
(Level 7)

Christchurch only
The diploma is deligiton campus and by distance

In December 2007 the New Zealand College of Early
Childhood Education (NZCECE) changed ownership to
become part of ABC Developmental Learning Centres
(N2) Ltd (ABC NZ). The existing senior management
team changed. The new college manager began in
December 2007 and appointed the other senior
management staff during 2008. There followed a
period of change and increased staffing.

In 2008 ABC NZ's parent company went into
receivership. The receivership did not include ABC
NZ, which owns 127 early childhood centres, and
NZCECE continued to function successfully. At the
time of the receivership a chief executive offieexrs
appointed to ABC NZ. The college manager reparts t



the chief executive officer ABC NZ.

ABC NZ is currently for sale. The sale is being
managed by the ABC Australian receivers McGrath
Nicol. While the ownership of the college is cuntlg
unresolved, this does not impact on the operatizh a
development of NZCECE.

Previous quality assurance  ABC Developmental Learning Centres (NZ) Ltd was

history: previously quality assured by NZQA in July 2008 and
met all relevant requirements. During 2008 ariadhit
review was completed on the college’s quality
management system and an investment plan was
established with the Tertiary Education Commission
July 2008. This plan represents the strategic fuan
the college. A system of annual planning and self-
review was also established. One full cycle of thi
system has now been completed for 2009. The diglom
was due for its five-year re-approval in 2009 and
achieved this milestone.

Other: The distance-delivery student numbers were origjinal
very small but are now the dominant form of deljxer
Approximately 200 students study on campus and 300
students study via distance.

2. Scope of external evaluation and review

The mandatory focus areas selected were:
« Governance, management, and strategy
« International students — pastoral support.
The other focus areas selected were:
« Diploma in Teaching (Early Childhood Education) Yeé7) (Distance)
« Diploma in Teaching (Early Childhood Education) yeé7) (On Campus)
« Early Childhood Education Leadership Programme.

The Diploma in Teaching (Early Childhood Educatibg)distance and on campus is
the main qualification offered at the college. Haly Childhood Education
Leadership Programme was requested by NZCECE @sus firea as it represents an
innovative response to identified learner needbénearly childhood education sector.



3. Conduct of external evaluation and review

All external evaluation and reviews are conductedécordance with NZQA'’s published
policies and procedures. The methodology usedssrieed fully in the documeRlicy
and Guidelines for the Conduct of External Evalhmténd Revievavailable at:
http://www.nzqga.govt.nz/for-providers/docs/eer-ppiconduct.pdf

The evaluation team comprised one lead evaluathioae external evaluator. The EER
was conducted on the college’s only site in Chhistch. The team met with the NZCECE
college manager, administration manager, innovatianager, academic manager, and 19
academic staff teaching the Diploma in Teachingl{Eahildhood Education). The team
also met with 14 year two and three students, timeenational students, and a student
representative for the distance-education studastaell as two members of the board of
studies. The visit was scheduled for two daysrequired two and a half days to collect
the information required to make robust judgementgducational performance and
capability in self-assessment.



Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performanceABC Developmental
Learning Centres (NZ) Limited Trading as New Zealand College of Early Childhood
Education.

NZCECE provides a unique combination of qualifioa8 which enable students to
graduate with three qualifications at the completié the Diploma in Teaching (Early
Childhood Education (ECE)) on campus. These quatibns prepare students to work as a
nanny or early childhood educator in New Zealandl @verseas.

NZCECE sets targets for enrolment, student congpiedind withdrawal rates, and
qualification completions each year. The studahisys meet and often exceed these
targets.

In 2009, 72 per cent of the on campus stage 1 stad@4 per cent of the on campus stage 2
students, and 100 per cent of the on campus stagel8nts completed their

qualifications. Each stage of the college’s diseaprogramme can be completed over two
years. Of the students beginning a stage duriiog@ 2he following completion rates were
achieved in 2009 after one year: 53 per centagestl students completed after one

year, 48 per cent of stage 2 students completed @fie year and 76 per cent of stage 3
students completed after one year.

Evaluations by on campus and distance student808 8howed that typically 85 per cent
of students rated quality of teaching, pastorat¢ @ard overall satisfaction as a 4 or better on
a 6 point scale.

All stage three graduates from 2009 seeking empémyr{not including students going
overseas) were in employment by February 2010. INZE gained successful re-approval
and accreditation of the Diploma in Teaching (E@E)gramme.

Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessmentA@BC Developmental
Learning Centres (NZ) Limited Trading as New Zealand College of Early Childhood
Education.

A comprehensive annual plan details the implememtatidhe college’s strategic plan as
well as teaching and learning and operational agreents. The plan also provides the
self-review framework to improve outcomes for tlodlege.

The plan has four sections: teaching and learmnagfessional development, quality
management system development, and innovation amnde development. Embedded
within the four sections are self-review performaunudicators or targets to ensure
organisational improvement and accountability. asref focus are also established for the
year along with specific focus areas for self-rexvieAt the end of each year the annual plan
from the previous year is evaluated. The majdrresliew focus for 2009 was the



development of course documentation and matefiafsarticular course outlines and
distance workbooks.

NZCECE gained successful re-approval and accréeditaf the Diploma in Teaching

(ECE) programme. Recommendations from the re-abmmanel have been actioned.

TEO response

NZCECE agrees to the factual accuracy of this rtepor



Findings'

1.1 How well do learners achieve?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

NZCECE is accredited to teach the New Zealand fizate in Nanny Education which is
included in the on-campus study of the Diploma @adhing (ECE) at stage one (year one).
Students study all aspects of childcare, includinman development, family interaction,
and nutrition. A student can finish their studytteg end of the first year with a nanny
gualification which means their year of study hasmacknowledged and is useful for
future employment options.

Incorporated into the on-campus studies in stage(ywar two) of the Diploma in Teaching
(ECE) is the Council for Awards in Children’s Caned Education (CACHE) Diploma
(UK)). CACHE has ongoing assessments throughauyéar and moderators from the
United Kingdom regularly visit the college to ensitigh standards are maintained. At the
successful completion of stage three, a studengrasfuate with the Diploma in Teaching
(ECE).

The college also offers the Diploma in Teaching H@ia distance learning. Students on
this course are required to be involved in a lieensarly childcare centre for a minimum of
15 hours a week. Students complete regular assigtsnand are required to attend face-to-
face courses during their study.

NZCECE sets targets for enrolment, student congiednd withdrawal rates, and
qualification completions each year. Students gbnaeet and often exceed these targets.

In 2009, 72 per cent of the on campus stage 1 stad®4 per cent of the on campus stage 2
students, and 100 per cent of the on campus stagel8nts completed their

qualifications. Each stage of the college’s diseaprogramme can be completed over two
years. Of the students beginning a stage duril0g 2be following completion rates were
achieved in 2009 after one year: 53 per centagestl students completed after one

year, 48 per cent of stage 2 students completed afie year and 76 per cent of stage 3
students completed after one year.

Evaluations by on campus and distance student8df@ 8howed that typically 85 per cent
of students rated quality of teaching, pastorat¢ @ard overall satisfaction as a 4 or better on
a 6 point scale.

All stage three graduates from 2009 seeking empémyr{not including students going
overseas) were in employment by February 2010deBtis’ achievement levels and rates of
employment indicate that NZCECE prepares studertkfar the early childhood sector.

! The findings in this report are derived usingandtrd process and are based on a targeted sample o
the organisation’s activities.



Graduates from the college also have the oppoxttioigo on to degree-level study at a
New Zealand university.

NZCECE provides a unigue combination of qualifioas that enable students to graduate
with three qualifications at the completion of Bgloma in Teaching (ECE) on campus.
These qualifications prepare them to work as a ynanrearly childhood educator in New
Zealand and overseas.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

NZCECE has a comprehensive programme of engagenmignstakeholders including

ABC early childhood centres, New Zealand Kindergastinc, and private pre-school
owners. During December/January each year an &ptarafor the college is developed by
the college management team in consultation wiff and key stakeholders. The plan
details the implementation of the college’s stratgdan as well as teaching and learning
and operational developments. The plan also pesvide self-review framework to
improve outcomes for the college.

The plan has four sections: teaching and learmprgessional development, quality
management system development, and innovation ande development. Embedded
within the four sections are self-review performaunadicators or targets to ensure
organisational improvement and accountability. asref focus are also established for the
year along with specific focus areas for self-rexie

At the end of each year the annual plan from tleeipus year is evaluated. This includes
an analysis of specific performance indicators)wations of goals and objectives, and
summaries of the focus areas for each review. @aguation contributes to the
establishment of the annual plan for the coming.yddne college has evaluated the 2009
annual plan, completing one self-review cycle. dént feedback is used to make
improvements. For example, student feedback wed tesmake changes to work
experience (practicums) and to the nature of thelbtourses for distance education
students.

A board of studies provides feedback on strateginagement issues such as the leadership
programme. The board of studies’ members interetbly the evaluation team were
impressed by the openness and responsiveness wiatiegement team at NZCECE. They
commented that board of studies meetings wereeantgilthg and that they all benefitted

from discussions where different points of view gedspectives were debated.

Guidance is also sought from an advisory commitidgch has representatives from across
the early childhood sector, including student repregatives. An employer/graduate survey
undertaken in 2010 included face-to-face intervieasducted by the NZCECE
management team. The survey involved visitingyeaildhood centres where NZCECE



graduates were employed. This gave managershfirst- experience of early childhood
centres and insight into the opportunities andlehgks faced by graduates.

NZCECE produces an excellent e-newsletter, fodiiveotimes a year, which is distributed
across the sector. It has links to further infaiioraand online response forms using
Survey Monkey.

Since the new management team has been at NZCBEBrdanisational purpose and
clarity of vision developed at the college haveted number of significant improvements
to curriculum development, teaching approache#, isteolvement, and student feedback
mechanisms. The major self-review focus for 20@8 whe development of course
documentation and materials, in particular courgiéires and distance workbooks.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

The college is situated in a modern campus. Tiseadibrary for students and the campus
atmosphere is inclusive and stimulating. Staffenprofessional development for one
afternoon each week and the director encourages thearticipate in external
professional development opportunities.

Programme design is reviewed regularly to incorfgoomgoing needs analysis, maintain
relevance to learners and employers, and reflentgds in subject content. An example is
the recent changes made to the distance-delivgmpaph in response to student feedback
and staff evaluation. The nature of block coursas changed and there was a complete
revision of the workbooks and resources and the tiwaycourse material was introduced to
students. During 2008 the diploma structure wasscldated from 13 to six courses. This
change simplified the course material and aligteddistance students to the on-campus
structure. The number of practicum weeks offettetthea college is 42. The New Zealand
Teachers Council stipulates a minimum of 20 weekmdents interviewed noted that the
standards expected at the college were very hightey appreciated the quality of the
education they were receiving.

The college has developed a graduate profile wiiehonstrates the college’s philosophy
of developing teachers who have a strong combinatfgrofessional teaching practice,
theoretical knowledge and understanding, and pefsaord professional qualities.
Professional teaching practice is 45 per cent ®foerall grade for the programme,
academic study is 45 per cent of the overall gradd,personal and professional
development is 10 per cent of the overall grade.

Professional teaching practice is determined bgssssents relating to teaching practice in
licensed early childhood centres. Assessmentadeclreflective journals, self-evaluations,
written teaching practice evidence, associate ®aebaluations, and visiting tutor
assessments. The academic study grade is detertoyneombining the course grades from
the relevant modules: education studies, teachimjes, curriculum studies, research and
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management studies, and social and cultural studtessonal and professional qualities are
linked to the New Zealand Teachers Council’s Grédgareacher Standards which include
inclusive practice, commitment, honesty and intggtime management, attendance,
personal presentation, ability to work as part pfafessional team, respect for te read,
and readiness for employment as a qualified teacher

Employers surveyed said the college’s graduates wetl prepared for work, having both
the professional and personal skills required liergarly childhood sector. The college’s
mission to provide excellence in early childhooacteer education and to graduate high
quality professionals is a reality.

1.4 How effective is the teaching

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question Bxcellent.

The learning environment at the college is plaraed structured for the benefit and needs
of learners. Diploma students have a combinatfadheoretical and practical knowledge
acquisition over the three years of the diplomaictvimeans they have opportunities to
apply their theoretical knowledge when on placemémnchildcare situations. The distance
diploma students are already working in childcaeties and attend block courses to
ensure their practical knowledge is informed byrent theoretical models.

Formal and informal assessment is ongoing througtheudiploma course. Students
interviewed said they were being taught by welllfieal practitioners with recent industry
experience. Programme evaluations for 2009 shdkatdB5 per cent of all students
(distance or on campus) thought that tutor supploetguality of assessment feedback, and
the effectiveness of the teaching were good orlexte The college’s approach is
underpinned by sociocultural theory where effectinstruction or teaching leads to higher-
level cognitive development. Teachers and childverk together to create meaning and
understanding.

The holistic graduate profile required to be ameetif’e teacher is made up of these
elements: understanding about learning and howlpdearn, including understanding
one’s own learning; being passionate about eailglehod education and advocating for
children; having confidence in the ability to makeifference; building strong
relationships; valuing cultural diversity and appating New Zealand’s rich history and
traditions within a global environment; having stgo practical skills underpinned by
evidence-based best practice and academic reséeicig; professional and a committed
member of the teaching profession; having a comanitnto lifelong learning;
understanding the influence of personal, historicaltural, and social influences on
education; being inclusive and able to teach acroegexts and meet the needs of a diverse
range of learners, families and avtau; and critically reflecting on and refining taawg
practice and anticipating and responding succdgdfuchange.

1.5 How well are learners guided and supported?
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The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fos ey evaluation question ixcellent.

Learners are provided with comprehensive and tiralgy information and ongoing
support to help them achieve their goals. Theegallinformation handbook is
comprehensive and user-friendly.

The best example of learner guidance and supptheistutor group model”, which creates
learning communities of students across stagesotigee of the diploma. Each group has
a dedicated contact person throughout the threes yelgo provides mentoring, monitors
student progress and attendance, and encouragientsuo support each other. Virtual
tutor groups were also introduced for the distastodents in 2008. Responsibilities were
defined in the staff handbook and further developinoé the virtual tutor groups are in the
2010 annual plan. Students noted that tutors @ng generous with their time and make
themselves available to discuss academic and wmhiees on a regular basis. An Auckland
tutor position was also established in 2009 to mwprthe assistance to distance students in
the upper North Island.

The learning environment is inclusive. Althougke titumber of international students on
campus is not large, the pastoral support offesdtiém is impressive. International
students have a dedicated tutor to assist themthatih English and assignment writing.
They are a highly valued part of the student grang the college celebrates the
contribution they make to understanding culturakdsity within the college and in the
childcare sector itself.

The guidance and support offered to learners ispcehensive and informed by reflective
practice across all levels of the college staffaffSmodel reflective practice and guide
students to develop critical thinking skills toanm themselves and their study and their
professional teaching practice.
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1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this lealuation question iExcellent.
The rating for capability in self-assessment fas #ey evaluation question iBxcellent.

Governance and management are highly effectivepparting educational achievement.

A variety of external sources have input into decis. These include e-surveys, the board
of studies and the advisory committee compriseseofor representatives, and feedback
from associate teachers in the field.

NZCECE gained successful re-approval and accréeitaf the Diploma in Teaching
(ECE) programme. Examples of progress towardsinggeécommendations from the re-
approval panel that have been actioned are: refeseim all course information have been
reviewed and updated, and the advisory committaalmeship has been widened to
include a Miori and a Pasifika representative and several &saeachers.

Since 2008, when the current college manager wasiaied, there has been a devolution

of responsibility to tutorial staff. Staff inteeaved said this had provided them with a sense
of ownership because their knowledge and expentegsevalued. The staff were very
positive, dedicated, and energetic. They attrithdlés to the support, leadership, and
professionalism of the college manager and semadf. s

The senior management team at the college antésatd responds to change, uses the
results of self-assessment constructively for improent, and balances innovation and
continuity. It has a clear organisational purpasd direction, provides effective leadership,
and allocates resources to support learning teganad research. This work is informed by
a shared conceptual framework made up of a clessiam, graduate aims, and a
philosophical knowledge base incorporating the Mexaland Teachers’ Council

Graduating Teacher Standards.

In response to comprehensive consultation it waadahat there was a gap in the market
for a leadership qualification which would betteepare students for leadership roles in
early childhood centres. There was evidence teatgraduates were often putin a
leadership role at an early childhood centre sdtar graduation, and that they lacked the
life experience or knowledge to cope with this msgbility. Also, the group of students
represented in the distance-diploma delivery wéienamore mature, had the necessary life
skills and experience, but lacked any understandfrigadership theories.

The leadership programme could meet the needstbfdgroups and provide a logical career
progression after completing the diploma. The égskip programme is an example of
NZCECE's proactive approach to innovation. Thdegm is in the unique position of being
owned by the ABC Developmental Learning CentrefidR7 centres across New Zealand.
ABC is committed to the proposed programme as aafaypgrading staff and is therefore
prepared to fund students into the one-year lehgediploma.

The evaluation team was impressed by the commitneehtsion of purpose, and effective
processes developed to support educational achavethemonstrated by the management
team at the college.
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Focus Areas

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area i&xcdlent.

2.2 Focus area: International students

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area igxcelent.

2.3 Focus area: Diploma in Teaching (Early Childhood Education)
(Level 7) (Distance)

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fos focus area i&xcelent.

2.4 Focus area: Diploma in Teaching (Early Childhood Education)
(Level 7) (On Campus)

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fas focus area iExcelent.

2.5 Focus area: Early Childhood Leadership Programme

The rating in this focus area for educational penfance iExcdlent.

The rating for capability in self-assessment fos focus area i&xcelent.
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Recommendations

There are no recommendations arising from thisreateevaluation and review.

Further actions

The next external evaluation and review will takacp in accordance with NZQA'’s policy
and is likely to occur within four years of the datf this report.
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and reaiewequirements of course approval
and accreditation (under sections 258 and 259 efEducation Act 1989) for all TEOs that
are entitled to apply. The requirements are seiufgh the course approval and
accreditation criteria and policies established ¥ QA under section 253(1)(d) and (e) of
the Act.

In addition, for registered private training estédiiments, the criteria and policies for their
registration require self-assessment and extermaliation and review at an
organisational level in addition to the individuaburses they own or provide. These
criteria and policies are set by NZQA under sec2&3(1)(ca) of the Act.

NZQA is responsible for ensuring TEOs continueaimgly with the policies and criteria
after the initial granting of approval and accredfiton of courses and/or registration. The
Institutes of Technology and Polytechnics QualityP(Quality) is responsible, under
delegated authority from NZQA, for compliance by plolytechnic sector, and the New
Zealand Vice-Chancellors’ Committee (NZVCC) hasustaly responsibility for compliance
by universities.

This report reflects the findings and conclusiohshe external evaluation and review
process, conducted according to the policies atitgica approved by the NZQA Board.

The report identifies strengths and areas for inygrment in terms of the organisation’s
educational performance and capability in self-asseent.

External evaluation and review reports are one cibnting piece of information in
determining future funding decisions where the oigation is a funded TEO subject to an
investment plan agreed with the Tertiary Educa@@mmmission.

External evaluation and review reports are pubhéormation and are available from the
NZQA websitevfww.nzga.govt.nz

Information relevant to the external evaluation ae#liew process, including the
publication Policy and Guidelines for the Condut&xternal Evaluation and Review, is
available at: http://www.nzqa.govt.nz/for-providéeeydocs/index.html

NZQA
Ph 0800 697 296
E eeradmin@nzga.qovt.nz

www.nzqga.govt.nz
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